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‘LEARNING FOR LIFE’ IS THE NAME GIVEN TO OUR COMBINED PERSONAL, SOCIAL, HEALTH AND ECONOMIC
(PSHE) AND RELATIONSHIPS AND SEX EDUCATION (RSE) CURRICULUM. REFERRING TO OUR COMBINED
CURRICULUM AS ‘LEARNING FOR LIFE’' HELPS OUR PUPILS TO UNDERSTAND THAT THE SKILLS AND
STRATEGIES ACQUIRED IN THESE SESSIONS ARE ESSENTIAL FOR ASPECTS OF THEIR ‘LIFE’ EITHER NOW OR
IN THE FUTURE. OUR PROGRAMME OF STUDY NOT ONLY REFLECTS THE SPECIFIC NEEDS OF OUR PUPILS
BUT ALSO REFLECTS THE UNIVERSAL NEEDS SHARED BY ALL PUPILS.

LEARNING FOR LIFE EDUCATION IS IMPORTANT BECAUSE:

RELATIONSHIPS AND HEALTH EDUCATION 1S COMPULSORY FOR ALL PRIMARY SCHOOL PUPILS.

IT PROMOTES THE SPIRITUAL, MORAL, CULTURAL, MENTAL AND PHYSICAL DEVELOPMENT OF
PUPILS AT OUR SCHOOL, PREPARING THEM FOR THE OPPORTUNITIES, RESPONSIBILITIES AND
EXPERIENCES OF LATER LIFE.

RELATIONSHIPS, SEX AND HEALTH EDUCATION (RSHE) IS LIFELONG LEARNING ABOUT THE
EMOTIONAL, SOCIAL AND PHYSICAL ASPECTS OF GROWING UP.

IT SUPPORTS PUPILS GAIN ACCURATE INFORMATION, DEVELOP SKILLS AND FORM POSITIVE
BELIEFS, VALUES AND ATTITUDES.

IT IS ABOUT UNDERSTANDING THE IMPORTANCE OF STABLE AND LOVING RELATIONSHIPS
FOCUSING ON FAMILY AND FRIENDSHIPS, IN ALL CONTEXTS, INCLUDING ONLINE.

IT GIVES PUPILS ESSENTIAL SKILLS AND STRATEGIES FOR BUILDING HEALTHY, ENJOYABLE,
RESPECTFUL, LOVING AND NONEXPLOITATIVE RELATIONSHIPS.

IT ENABLES PUPILS TO TAKE RESPONSIBILITY FOR THEIR BODY, RELATIONSHIPS AND WELLBEING.
ALL CHILDREN, INCLUDING THOSE WHO DEVELOP EARLIER THAN THE AVERAGE, NEED TO KNOW
ABOUT PUBERTY BEFORE THEY EXPERIENCE THE ONSET OF PHYSICAL CHANGES.

POSITIVE RELATIONSHIPS ARE LINKED TO PROMOTING GOOD MENTAL HEALTH AND WELL-BEING.
KEEPING CHILDREN SAFE IN EDUCATION (2021, P32): ‘'GOVERNING BODIES AND PROPRIETORS
SHOULD ENSURE THAT CHILDREN ARE TAUGHT ABOUT SAFEGUARDING, INCLUDING ONLINE
SAFETY.




THROUGH THE EFFECTIVE IMPLEMENTATION OF THIS POLICY, WE STRIVE TO ENABLE CLIFFE PUPILS TO:

HAVE THE SKILLS, LANGUAGE AND STRATEGIES THEY NEED IN ORDER TO LIVE HEALTHY, SAFE,
FULFILLING, RESPONSIBLE AND BALANCED LIVES.

KNOW ACCURATE, BALANCED AND RELEVANT KNOWLEDGE TO ENABLE THEM TO APPRECIATE
WHAT IT MEANS TO BE A POSITIVE, RESPECTFUL MEMBER OF A DIVERSE MULTICULTURAL
SOCIETY.

DEVELOP A HEALTHY, SAFE LIFESTYLE.
SHARE AND RESPECT EACH OTHER'S VIEWS.

EXPLORE, CLARIFY AND CHALLENGE THEIR OWN AND OTHERS’ VALUES, ATTITUDES, BELIEFS,
RIGHTS AND RESPONSIBILITIES.

ASK QUESTIONS AND DISCUSS PERSONAL MATTERS WITHOUT ANY STIGMA OR EMBARRASSMENT.

PROTECT THEMSELVES AND KNOW WHERE TO GO FOR HELP AND SUPPORT AND TO REPORT
CONCERNS.

BE PREPARED FOR PUBERTY.

HAVE THE ACCURATE INFORMATION AND ADVICE THEY NEED TO NAVIGATE THE REALITY OF
THEIR LIVES.

KNOW WE HAVE RIGHTS OVER OUR OWN BODIES AND THE DIFFERENCES BETWEEN GOOD AND
BAD TOUCH, AS WELL AS UNDERSTANDING BOUNDARIES.

UNDERSTAND THAT FAMILY 1S A BROAD CONCEPT; NOT JUST ONE MODEL.

RESPECT AND CARE FOR EACH OTHER AND CELEBRATE DIFFERENCES.

HAVE SKILLS AND STRATEGIES TO MANAGE RELATIONSHIPS BOTH ON AND OFFLINE.

HAVE AN AWARENESS OF DISCRIMINATION, TEASING, BULLYING, INCLUDING THE USE OF
PREJUDICED BASED LANGUAGE, INCLUDING THAT OF A HOMOPHOBIC, BIPHOBIC AND
TRANSPHOBIC NATURE.

SAFELY CHALLENGE BULLYING, STEREOTYPES AND DISCRIMINATION, INCLUDING GENDER
STEREOTYPES.

RECOGNISE ONLINE AND OFFLINE RISKS TO THEIR WELL-BEING —FOR EXAMPLE, RISKS FROM
CRIMINAL EXPLOITATION, DOMESTIC ABUSE, FEMALE GENITAL MUTILATION, FORCED MARRIAGE,
SUBSTANCE MISUSE, RADICALISATION AND EXTREMISM.

UNDERSTAND THE BENEFITS OF LIVING IN A DIVERSE COMMUNITY; ABOUT VALUING DIVERSITY
WITHIN COMMUNITIES.

KNOW ABOUT STEREOTYPES; HOW THEY CAN NEGATIVELY INFLUENCE BEHAVIOURS AND
ATTITUDES TOWARDS OTHERS; STRATEGIES FOR CHALLENGING STEREOTYPES.

HAVE OPPORTUNITIES TO DEVELOP POSITIVE PERSONAL ATTRIBUTES SUCH AS RESILIENCE, SELF-
CONFIDENCE, SELF-ESTEEM AND EMPATHY.

UNDERSTAND THAT EVERYONE HAS A RESPONSIBILITY TO KEEP RELATIONSHIPS HEALTHY AND
POSITIVE AND UNDERSTAND WHEN A RELATIONSHIP IS NOT HEALTHY.

KNOW ABOUT THINGS THEY CAN DO TO HELP LOOK AFTER THEIR ENVIRONMENT.



LEGAL OBLIGATIONS

- THE DEPARTMENT FOR EDUCATION’S STATUTORY GUIDANCE FOR RELATIONSHIPS EDUCATION
AND HEALTH EDUCATION SETS OUT WHAT SCHOOLS MUST COVER, THOUGH NOT ALL THAT THEY
SHOULD COVER AS PART OF BROADER PSHE EDUCATION, AND DOES NOT SPECIFY CONTENT FOR
EACH KEY STAGE.

«  MAINTAINED PRIMARY SCHOOLS AND ACADEMIES IN ENGLAND AND WALES HAVE A LEGAL
RESPONSIBILITY TO KEEP AN UP-TO-DATE WRITTEN STATEMENT OF THE POLICY THEY CHOOSE
TO ADOPT AND THIS MUST BE AVAILABLE TO PARENTS / CARERS.

« SCHOOLS ARE REQUIRED TO COMPLY WITH RELEVANT REQUIREMENTS OF THE EQUALITY ACT
2010. THE EQUALITY ACT 2010 PLACES DUTIES ON SCHOOLS NOT JUST TO ADDRESS PREJUDICE-
BASED BULLYING BUT ALSO TO HELP TO PREVENT IT HAPPENING, AND IN DOING SO TO KEEP
PROTECTED CHARACTERISTIC GROUPS SAFE. RSHE EDUCATION, WITH ITS FOCUS ON IDENTITY
AND EQUALITY, CAN HELP SCHOOLS TO FULFIL THIS DUTY.

« AS A PRIMARY SCHOOL, WE ARE NOT REQUIRED TO PROVIDE SEX EDUCATION APART FROM THE
ELEMENTS INCLUDED IN THE PRIMARY SCIENCE CURRICULUM. HOWEVER, AT CLIFFE PRIMARY
SCHOOL WE TEACH SEX EDUCATION IN ADDITION TO RELATIONSHIPS EDUCATION AND HEALTH
EDUCATION TO MEET THE NEEDS OF OUR PUPILS.

«  PARENTS / CARERS ONLY HAVE A RIGHT TO WITHDRAW THEIR CHILDREN FROM ‘SEX EDUCATION’
LESSONS WHICH FALL OUTSIDE THOSE ASPECTS COVERED IN THE NATIONAL SCIENCE
CURRICULUM. THEREFORE, WE HAVE INCLUDED A DEFINITION AND OUTLINED THE CONTENT OF
RELATIONSHIPS EDUCATION, HEALTH EDUCATION AND SEX EDUCATION IN THIS POLICY BELOW
TO MAKE IT CLEAR WHAT THE STATUTORY CONTENT WITHIN OUR CURRICULUM IS AND WHAT
CONTENT PARENTS / CARERS CAN WITHDRAW FROM.

« THE STATUTORY CONTENT OF RELATIONSHIPS EDUCATION THAT PARENTS / CARERS CANNOT
WITHDRAW THEIR CHILD FROM CAN BE FOUND IN APPENDIX 1.

. THE STATUTORY CONTENT OF HEALTH EDUCATION THAT PARENTS / CARERS CANNOT
WITHDRAW THEIR CHILD FROM CAN BE FOUND IN APPENDIX 2.

»  THE CONTENT OF SEX EDUCATION THAT PARENTS / CARERS CAN WITHDRAW THEIR CHILD FROM
CAN BE FOUND IN APPENDIX 3.

RIGHT TO WITHDRAW

WHILE PARENTS / CARERS DO HAVE THE RIGHT TO WITHDRAW THEIR CHILD/REN FROM THE
SPECIFIC YEAR 6 SEXUAL REPRODUCTION ASPECT OF SEX EDUCATION WE WOULD ENCOURAGE YOU
TO ENTER INTO DIALOGUE WITH US HERE IN SCHOOL PRIOR TO MAKING THIS DECISION SO YOU
CAN DO SO FULLY INFORMED. ANY PARENT THAT CHOOSES TO WITHDRAW THEIR CHILD FROM
THIS SPECIFIC ASPECT OF SEX EDUCATION, WITHIN RSE ONLY, MUST DO THIS BY WRITING TO THE
HEADTEACHER.



ORGANISATION

*  ‘LEARNING FOR LIFE’ IS THE NAME GIVEN TO OUR COMBINED PERSONAL, SOCIAL, HEALTH AND
ECONOMIC (PSHE) AND RELATIONSHIPS AND SEX EDUCATION (RSE) CURRICULUM.

*  THE COMPULSORY RELATIONSHIPS AND HEALTH EDUCATION OBJECTIVES ARE
COMPREHENSIVELY COVERED WITHIN OUR BROADER PROGRAMME LEARNING FOR LIFE, WHICH
HAS PLANNED, TIMETABLED LESSONS ACROSS ALL THE KEY STAGES.

* LEARNING FOR LIFE IS TAUGHT IN EVERY CLASS. SUCH LESSONS ARE TYPICALLY 45-60 MINUTES IN
KEY STAGE | AND MAY GO ABOVE 60 MINUTES IN KEY STAGE 2.

* IN EYFS PUPILS EXPERIENCE AREAS OF CHILD-APPROPRIATE RSE ON A DAILY BASIS, THROUGH
TEACHER-DIRECTED TASKS AND CHILD-INITIATED PLAY. OPPORTUNITIES SHOULD BE DEVELOPED
THROUGH DAILY ROUTINES AND ALL AREAS OF LEARNING. LEARNING FOR LIFE LESSONS IN OUR
YEAR R/1 CLASS WILL THEREFORE BE A MIX OF EXPLICIT, PLANNED TEACHING AND ONGOING
LEARNING THROUGH ELGS AND THROUGH PLAY/STORIES ETC.

*  ALL CLASS TEACHERS ARE INVOLVED IN THE SCHOOL'S RSHE PROVISION. PUPILS ARE TAUGHT
WITHIN THEIR CLASSROOMS AND WITHIN THEIR NORMAL CLASS GROUPS, BY THEIR REGULAR
CLASS TEACHER.

*  ALL TEACHERS DELIVERING THE RSE CURRICULUM HAVE BEEN ON THE NYCC RSE TRAINING.
TEACHERS DELIVERING THE CURRICULUM RELATING TO PUBERTY TO YEARS 4,5 AND 6 WILL BE
SUPPORTED BY THE LEARNING FOR LIFE SUBJECT LEADER - MISS ROSE - WHO HAS BEEN ON THE
NYCC RSE TRAINING AND ATTENDS REGULAR PHSE NETWORK MEETINGS.

*  THE ONLINE VIDEO RESOURCE ‘BUSY BODIES' IS USED TO SUPPORT TEACHING ABOUT PUBERTY TO
YEARS 4,5 AND 6 AND SEX EDUCATION IN YEAR 6, AS ADVOCATED BY THE NORTH YORKSHIRE
HEALTH AND WELLBEING ADVISER.

*  THE SCHOOL'S APPROACH TO RSE WILL ENCOURAGE DIALOGUE BETWEEN PARENTS / CARERS
AND THEIR CHILDREN. WE WORK IN PARTNERSHIP WITH PARENTS / CARERS, INFORMING THEM
ABOUT WHAT THEIR CHILDREN WILL BE LEARNING AND ABOUT HOW THEY CAN CONTRIBUTE AT
HOME.

. THE MAIN RSE PROGRAMME WILL BE DELIVERED THROUGH LEARNING FOR LIFE LESSONS. IN
ADDITION, CERTAIN BIOLOGICAL ASPECTS ARE DELIVERED THROUGH SCIENCE LESSONS AND
OTHER ASPECTS OF RSE ARISE IN RELIGION EDUCATION, COMPUTING, CIRCLE TIME SESSIONS AND
FIRST NEWS.

. CHILDREN WHO HAVE ADDITIONAL NEEDS DUE TO SEND / LAC / ETHNICITY / FAITH OR SEXUAL
ORIENTATION WILL BE ASSESSED ON AN INDIVIDUAL BASIS ALONGSIDE PARENTS / CARERS AND
OTHER APPROPRIATE AGENCIES. RELATIONSHIPS EDUCATION AND HEALTH EDUCATION MUST BE
ACCESSIBLE FOR ALL PUPILS. THIS 1S PARTICULARLY IMPORTANT WHEN PLANNING TEACHING
FOR PUPILS WITH SPECIAL EDUCATIONAL NEEDS AND DISABILITIES. HIGH QUALITY TEACHING
THAT IS DIFFERENTIATED AND PERSONALISED WILL BE THE STARTING POINT TO ENSURE
ACCESSIBILITY.



ENHANCEMENTS

OUR PLANNED, TAUGHT LEARNING FOR LIFE CURRICULUM 1S ENHANCED THROUGH WHOLE-
SCHOOL ACTIVITIES AND EVENTS, SUCH AS BLACK HISTORY MONTH, PRIDE, SAFER INTERNET
DAY, ANTI-BULLYING WEEK, CHILDREN'S MENTAL HEALTH WEEK, COP 26 EVENTS AND ROAD
SAFETY WEEK.

IN ADDITION, LEARNING FOR LIFE 1S DEVELOPED THROUGH OUR SCHOOL COUNCIL;
REPRESENTATIVES FROM EACH CLASS MEET REGULARLY TO DISCUSS SCHOOL MATTERS.
CHILDREN HAVE THE OPPORTUNITY TO GO ON A RESIDENTIAL VISIT IN KEY STAGE 2 WHERE
THERE 1S A PARTICULAR FOCUS ON DEVELOPING PUPILS’ SELF-ESTEEM AND INDEPENDENCE,
GIVING THEM OPPORTUNITIES TO DEVELOP LEADERSHIP SKILLS AND POSITIVE GROUP WORK.
OUTSIDE AGENCIES AND SPEAKERS WILL WORK WITH TEACHERS, PARTICULARLY IN YEAR 6,70
DELIVER SECTIONS OF THE RSE AND HEALTH EDUCATION CURRICULUM IN PARTNERSHIP, THESE
INCLUDE,BUT ARE NOT LIMITED TO DARE 25, TRANSITION TEAMS FROM SECONDARY SCHOOLS,
CRUCIAL CREW, BIKEABILITY, SCHOOL LIAISON OFFICERS, NORTH YORKSHIRE POLICE AND OTHER
PUBLIC SERVICE AND HEALTH PROFESSIONALS.

CURRICULUM PLANNING

LONG TERM PLANNING

INDIVIDUAL CLASS ANNUAL PLANSFOR LEARNING FOR LIFE, INCLUDING RSHE, WILL GIVENOTE TO

THEFOLLOWING;

CURRICULUM COVERAGE

RATIONAL

PEDAGOGY

ENHANCEMENTS / CROSS CURRICULAR LEARNING

SKILLS DEVELOPED (TRANSFERABLE)

KNOWLEDGE ACQUIRED (SUBJECT SPECIFIC)

e THE CONTENT IS COVERED BY LEARNING OPPORTUNITIES FOR EACH KEY STAGE ACROSS
OUR THREE CORE THEMES: ‘RELATIONSHIPS’, ‘LIVING IN THE WIDER WORLD’ AND
‘HEALTH AND WELLBEING'. THESE OVERARCHING THEMES ARE TAKEN FROM AN
ESTABLISHED, HIGH QUALITY PSHE ASSOCIATION FRAMEWORK WHICH INFORMS LONG-
TERM PLANNING FOR PSHE ACROSS SCHOOL.

e THIS PSHE ASSOCIATION PROGRAMME OF STUDY THEREFORE PROVIDES A
COMPREHENSIVE PROGRAMME FOR EACH KEY STAGE, THAT FULLY COVERS, BUT IS NOT
LIMITED TO, THE STATUTORY REQUIREMENTS.

e WORKING WITHIN THESE THREE CORE THEMES (RELATIONSHIPS, LIVING IN THE WIDER
WORLD AND HEALTH AND WELLBEING) HAS ALLOWED US TO ADAPT THE FRAMEWORK
IN ORDER TO CREATE A PROGRAMME WHICH MATCHES OUR PUPILS’ NEEDS AND GOES
BEYOND THE STATUTORY CONTENT.

e  WHILST LEARNING FOR LIFE 1S SPLIT INTO THREE SEPARATE CORE THEMES THROUGHOUT
THE YEAR, IN REALITY THERE WILL ALWAYS BE EXTENSIVE OVERLAP. PSHE EDUCATION
ADDRESSES BOTH PUPILS’ DIRECT EXPERIENCE AND PREPARATION FOR THEIR FUTURE.
THEREFORE, WE FEEL IT IS IMPORTANT TO PROVIDE A SPIRAL PROGRAMME OF
KNOWLEDGE, SKILLS AND ATTRIBUTE DEVELOPMENT, WHERE PRIOR LEARNING IS
REVISITED, REINFORCED AND EXTENDED IN AGE AND KEY STAGE APPROPRIATE
CONTEXTS. WE FEEL THAT LEARNING FOR LIFE SHOULD REFLECT THE UNIVERSAL NEEDS
SHARED BY ALL PUPILS AS WELL AS THE SPECIFIC NEEDS OF THE PUPILS AT OUR SCHOOL.

e CLIFFE PRIMARY SCHOOL LEARNING FOR LIFE LONG TERM PLAN CAN BE FOUND IN
APPENDIX 4.

YV VVYVYYVYY

MEDIUM TERM PLANNING



e TEACHERS WILL USE THE PLANNING PRODUCED BY THE PSHE ASSOCIATION

e  ALL CLASSES WORK WITHIN THE SAME ‘THEME’ EACH TERM.

e USING A THEMATIC APPROACH - SPIRAL CURRICULUM —HELPS US UNDERSTAND
PROGRESSION AND CAN TIE IN NICELY TO WHOLE SCHOOL
EVENTS/DISCUSSIONS/ASSEMBLIES TO ENHANCE OUR CURRICULUM.

e THESE MEDIUM TERM PLANS BUILD LEARNING OVER TIME.

e THE EMPHASIS IS TO DEVELOP A SEQUENCE OF TEACHING AND LEARNING THAT
ENCOMPASSES THE CYCLE OF ASSESS, PLAN, TEACH AND REVIEW THROUGH EVERY UNIT.

SHORT TERM PLANNING

e ALL TEACHERS WILL FOLLOW THE OBJECTIVES SET OUT IN THE MEDIUM-TERM PLANNING.

e  THESE WILL LIKELY INCLUDE AN OUTLINE FOR THE WEEK WITH LEARNING OBJECTIVES,
OUTLINE ACTIVITIES, KEY QUESTIONS, AND OPPORTUNITIES FOR ASSESSMENT FOR
LEARNING AND KEY VOCABULARY.

e  THESE WILL BE AMENDED BASED ON ASSESSMENT FOR LEARNING AND THE NEEDS OF
THE CLASS.

e TEACHERS EVALUATE THEIR PLANNING ON A LESSON-BY-LESSON BASIS, MAKING ANY
NECESSARY CHANGES TO PROVIDE ADDITIONAL LEARNING. FOR EXAMPLE, SOME
OBJECTIVES WILL REQUIRE MULTIPLE LESSONS.

e TEACHERS CAN USE QUALITY ASSURED RESOURCES FROM THE PSHE ASSOCIATION
PROGRAMME OF STUDY AND MAY CHOOSE TO SUPPLEMENT THESE WITH RESOURCES
FROM OTHER SITES E.G. DOVE, TWINKL LIFE ETC.

ENVIRONMENT
IT 1S IMPORTANT THAT BOTH THE WHOLE SCHOOL AND CLASSROOM ENVIRONMENT SUPPORTS



BOTH THE LEARNING AND TEACHING OF LEARNING FOR LIFE. SESSIONS HAVE AN INCLUSIVE

APPROACH BASED UPON POSITIVE BELIEFS, VALUES AND ATTITUDES. IN ORDER TO PROVIDE THE

CHILDREN WITH ACTIVE AND STIMULATING LEARNING EXPERIENCES, A VARIETY OF TEACHING

AND LEARNING OPPORTUNITIES ARE ADOPTED TO PROVIDE AN INCLUSIVE, POSITIVE,

STIMULATING ENVIRONMENT:
> THROUGH THE USE OF FLOOR BOOKS TO DOCUMENT WORK AND IDEAS, AS WELL AS

SEESAW.

THROUGH INTERACTIVE DISPLAYS THAT PROMOTE THINKING AND DISCUSSION

BY PROVIDING A GOOD RANGE OF RESOURCES FOR TEACHER AND PUPIL USE E.G.

INCLUSIVE BOOKS, DIVERSE PEOPLE/FAMILIES ETC

WHEREVER POSSIBLE, PRACTICAL ‘REAL’ ACTIVITIES AND SCENARIOS ARE USED TO

INTRODUCE CONCEPTS AND REINFORCE LEARNING OBJECTIVES.

OPPORTUNITIES TO TRANSFER SKILLS LEARNT, TO REAL SITUATIONS AND SCENARIOS,

ARE USED WHENEVER POSSIBLE.

ACTIVITIES ARE PLANNED TO ENCOURAGE THE FULL AND ACTIVE PARTICIPATION OF ALL

PUPILS.

TEACHERS USE CAREFULLY PLANNED QUESTIONS THROUGHOUT THE LESSON IN ORDER

TO MEET THE NEEDS OF ALL PUPILS.

TEACHERS PLACE A STRONG EMPHASIS ON FACTUAL AND MEDICALLY CORRECT USE OF

LANGUAGE.

TEACHERS VALUE PUPILS’ ORAL CONTRIBUTIONS AND CREATE AN ETHOS IN WHICH ALL

CHILDREN FEEL THEY CAN CONTRIBUTE.

A ‘WORKING AGREEMENT’ (GROUND RULES) THAT 1S DEVISED WITH THE CHILDREN IN

EACH CLASS TO ESTABLISH CLEAR PARAMETERS ABOUT WHAT IS APPROPRIATE AND

INAPPROPRIATE IN A WHOLE-CLASS SETTING. THEREFORE, WORKING AGREEMENTS WILL

BE DIFFERENT IN EACH CLASS.

> TEACHERS SET THE TONE BY SPEAKING IN A MATTER-OF-FACT WAY AND ENSURING THAT
PUPILS DISCUSS ISSUES IN A WAY WHICH DOES NOT ENCOURAGE GIGGLING AND
SILLINESS.

> PUPILS SHOULD BE ENCOURAGED TO WRITE DOWN QUESTIONS ANONYMOUSLY AND
POST THEM IN A QUESTION BOX. THE TEACHER WILL HAVE TIME TO PREPARE ANSWERS
TO ALL QUESTIONS BEFORE EACH SESSION AND WILL CHOOSE NOT TO RESPOND TO ANY
QUESTIONS WHICH ARE INAPPROPRIATE.

vV V Vv ¥V VY V¥V VYV VYV

ANSWERING DIFFICULT QUESTIONS
SOMETIMES AN INDIVIDUAL CHILD WILL ASK AN EXPLICIT OR DIFFICULT QUESTION IN THE
CLASSROOM. IF A VERBAL QUESTION IS TOO PERSONAL, THE TEACHER SHOULD REMIND THE
PUPILS OF THE ‘WORKING AGREEMENT (GROUND RULES). QUESTIONS DO NOT HAVE TO BE
ANSWERED AND CAN BE ADDRESSED LATER. CLIFFE PRIMARY SCHOOL BELIEVES THAT INDIVIDUAL
TEACHERS MUST USE THEIR SKILL AND DISCRETION IN THESE SITUATIONS AND REFER TO THE PSHE
SUBJECT LEADER OR HEADTEACHER AS APPROPRIATE. SHOULD IT BE FELT APPROPRIATE,
PARENTS / CARERS WILL BE MADE AWARE OF ANY QUESTIONS ASKED WHICH RAISE CAUSE FOR
CONCERN OR MAY REQUIRE DISCUSSION.



THE DESIGNATED LEARNING FOR LIFE SUBJECT LEADER —MISS ROSE - WILL MAINTAIN AN OVERVIEW
OF RSHE PROVISION AND HAVE OVERALL RESPONSIBILITY FORITS DEVELOPMENT. THIS WILL INCLUDE
KEEPING UP TO DATE WITH DEVELOPMENTS AND GOOD PRACTICE, DEVELOPING THE PROVISION TO
MEET STUDENTS' NEEDS, PROVIDING SUPPORT AND RESOURCES FOR STAFF, ARRANGING STAFF
TRAINING, LIAISON WITH OUTSIDE AGENCIES AND MONITORING AND EVALUATION.

MONITORING, EVALUATION AND ASSESSMENT

THE PROGRAMME 1S REGULARLY EVALUATED BY THE LEARNING FOR LIFE SUBJECT LEADER —MISS
ROSE. THE VIEWS OF STUDENTS AND TEACHERS WHO DELIVER THE PROGRAMME ARE USED TO
MAKE CHANGES AND IMPROVEMENTS TO THE PROGRAMME ON AN ONGOING BASIS TO DEVELOP
THE PROVISION. MONITORING AND EVALUATION CAN BE INFORMED BY THE OFSTED FRAMEWORK
FOR THE INSPECTION OF SCHOOLS. WHILST IT IS DIFFICULT AND OFTEN INAPPROPRIATE TO
ASSESS ATTITUDES AND STUDENTS’ PERSONAL LIFESTYLE CHOICES, MUCH OF THE RSHE
PROGRAMME OF STUDY 1S CAPABLE OF FORMAL ASSESSMENT, PARTICULARLY THE
KNOWLEDGEABLE SCIENTIFIC COMPONENTS. CLASS TEACHERS WILL ASSESS THEIR PUPILS ON A
TERMLY BASIS AGAINST EACH CORE THEME: RELATIONSHIPS, LIVING IN THE WIDER WORLD AND
HEALTH AND WELLBEING.

AS WELL AS FULFILLING THEIR LEGAL OBLIGATIONS, THE GOVERNING BODY MAKE SURE THAT:

* ALL PUPILS MAKE PROGRESS IN ACHIEVING THE EXPECTED EDUCATIONAL OUTCOMES;

* THE SUBJECTS ARE WELL LED, EFFECTIVELY MANAGED AND WELL PLANNED;

* THE QUALITY OF PROVISION IS SUBJECT TO REGULAR AND EFFECTIVE SELF-EVALUATION;

* TEACHING IS DELIVERED IN WAYS THAT ARE ACCESSIBLE TO ALL PUPILS WITH SEND,

+ CLEAR INFORMATION IS PROVIDED FOR PARENTS / CARERS ON THE SUBJECT CONTENT AND THE
RIGHT TO

REQUEST THAT THEIR CHILD 1S WITHDRAWN; AND,

* THE SUBJECTS ARE RESOURCED, STAFFED AND TIMETABLED IN A WAY THAT ENSURES THAT

THE SCHOOL CAN FULFIL ITS LEGAL OBLIGATIONS.

OUR PERSONAL SOCIAL, HEALTH, CITIZENSHIP EDUCATION (PSHCE) AND SEX AND RELATIONSHIPS
EDUCATION (SRE) GOVERNOR 1S CAROLE MIDDLETON.

YOUNG PEOPLE MAY HAVE VARYING NEEDS REGARDING RSE DEPENDING ON THEIR CIRCUMSTANCES AND
BACKGROUND. THE SCHOOL STRONGLY BELIEVES THAT ALL PUPILS SHOULD HAVE ACCESS TO RSE THAT 1S



RELEVANT TO THEIR PARTICULAR NEEDS. TO ACHIEVE THIS, THE SCHOOL'S APPROACH TO RSE WILL TAKE
ACCOUNT OF THE FOLLOWING TO SHAPE THEIR CURRICULUM ACCORDING TO THE NEEDS OF THEIR PUPILS
AND COMMUNITIES:

ETHNIC AND CULTURAL DIVERSITY.

DIFFERENT ETHNIC AND CULTURAL GROUPS MAY HAVE DIFFERENT ATTITUDES TO RSE. THE
SCHOOL WILL CONSULT PUPILS AND PARENTS / CARERS ABOUT THEIR NEEDS, TAKE ACCOUNT OF
THEIR VIEWS AND PROMOTE RESPECT FOR, AND UNDERSTANDING OF, THE VIEWS OF DIFFERENT
ETHNIC AND CULTURAL GROUPS.

GYPSY, ROMA AND TRAVELLER COMMUNITY (GRT)

IN THE PAST NATIONAL ENGAGEMENT LEVELS FOR GRT COMMUNITIES HAS BEEN LOW, THIS CAN
LEAD TO A LACK OF KNOWLEDGE, SKILLS AND ATTRIBUTES WHICH WOULD ALLOW PUPILS TO
KEEP THEMSELVES SAFER IN RELATIONSHIPS AND UNDERSTAND MORE ABOUT THEIR GROWING
AND CHANGING BODIES. IT 1S NOT POSSIBLE TO MAKE A BLANKET STATEMENT WHICH REFLECTS
THE VIEWS OF ALL GRT FAMILIES. DIRECT ENGAGEMENT WITH EACH FAMILY 1S THE ONE RELIABLE
WAY TO ASSESS WHAT EACH FAMILY THINKS. A DIRECT CONVERSATION HAS THE ADDED BENEFIT
OF PROVIDING OPPORTUNITIES TO ALLEVIATE PARENTAL CONCERNS AND INCREASE THE
LIKELIHOOD THAT DECISIONS ARE WELL INFORMED. TIME 1S NEEDED TO DISCUSS WITH THE
FAMILIES WHAT THE CURRICULUM WILL COVER, THE RESOURCES THAT WILL BE USED AND THE
IMPORTANCE OF SAFEGUARDING ALL PUPILS. THIS SHOULD BE AN INTEGRATED PART OF THE
INDUCTION PROCESS FOR ANY GRT FAMILIES THAT JOIN THE SCHOOL AND ONGOING
COMMUNICATION WITH THE FAMILIES. IDEALLY BY A MEMBER OF STAFF WHERE THERE IS A PRE-
EXISTING RELATIONSHIP AND TRUST AND WHO 1S EQUIPPED TO SENSITIVELY DISCUSS THE
CURRICULUM CONTENT AND ANSWER ANY QUESTIONS THAT THE FAMILY MAY HAVE.

VARYING HOME BACKGROUNDS.

WE RECOGNISE THAT OUR PUPILS MAY COME FROM A VARIETY OF FAMILY SITUATIONS AND
HOME BACKGROUNDS. WE SHALL TAKE CARE TO ENSURE THAT THERE 1S NO STIGMATISATION OF
CHILDREN BASED ON THEIR HOME CIRCUMSTANCES.

SEXUAL ORIENTATION

SOME OF OUR PUPILS WILL GO ON TO DEFINE THEMSELVES AS LESBIAN, GAY, OR BI-SEXUAL
(LGB). STUDENTS MAY ALSO HAVE LGB PARENTS / CARERS, BROTHERS OR SISTERS, OTHER FAMILY
MEMBERS AND/OR FRIENDS. OUR APPROACH TO RSE WILL INCLUDE SENSITIVE, HONEST AND
BALANCED CONSIDERATION OF SEXUAL ORIENTATION. WE SHALL ACTIVELY TACKLE
HOMOPHOBIC BULLYING.

THE NEEDS OF BOYS AS WELL AS GIRLS

WE SHALL ALSO BE PROACTIVE IN COMBATING SEXISM AND SEXIST BULLYING. GIRLS WILL LEARN
ABOUT THE CHANGES TO BOY'S BODIES AND VICE VERSA.

SPECIAL EDUCATIONAL NEEDS.

WE SHALL TAKE ACCOUNT OF THE FACT THAT SOME PUPILS MAY HAVE LEARNING, EMOTIONAL
OR BEHAVIOURAL DIFFICULTIES OR PHYSICAL DISABILITIES THAT RESULT IN PARTICULAR RSE
NEEDS.

THE TEACHING PROGRAMME FOR RELATIONSHIP AND SEX EDUCATION

WE INTEND THAT ALL PUPILS SHALL EXPERIENCE A PROGRAMME OF SEX AND RELATIONSHIPS
EDUCATION AT A LEVEL WHICH 1S APPROPRIATE FOR THEIR AGE AND PHYSICAL DEVELOPMENT,
WITH ADAPTATIONS FOR THOSE WHOSE COGNITIVE DEVELOPMENT 1S DELAYED.

THIS POLICY WAS UPDATED BY THE SCHOOL USING THE MODEL POLICY AND GUIDANCE FROM THE NYCC IN



JUNE 2021 WHICH HAS RECENTLY BEEN UPDATED TO INCLUDE ALL THE STATUTORY UPDATES.

THE POLICY WILL BE AGREED BY THE GOVERNING BODY AND WILL BE REVIEWED BI-ANNUALLY OR
EARLIER SHOULD THE NEED ARISE.

PARENTS / CARERS WILL BE SENT AN ANNUAL OVERVIEW OF WHAT IS TO BE COVERED BY THEIR CHILD IN
THE COMING ACADEMIC YEAR. THIS WILL INCLUDE A BRIEF OVERVIEW OF TOPICS AND ANY SPECIFIC
LANGUAGE / TERMINOLOGY TO BE USED WITHIN LESSONS THAT THEY MAY WISH TO DISCUSS AT HOME.

PARENTS / CARERS OF YEAR 5 PUPILS WILL BE MADE AWARE PRIOR TO THE COMMENCEMENT OF
‘PUBERTY’ RELATED LESSONS AND OF ANY RELATED RESOURCES TO BE USED.

PARENTS / CARERS OF YEAR 6 PUPILS WILL BE MADE AWARE PRIOR TO THE COMMENCEMENT OF ‘SEXUAL
REPRODUCTION’ RELATED LESSONS AND OF ANY RELATED RESOURCES TO BE USED. PARENTS / CARERS
WILL BE GIVEN THE OPTION AT THIS POINT TO WITHDRAW THEIR CHILD FROM THAT CONTENT WHICH
FALLS OUTSIDE THOSE ASPECTS COVERED IN THE NATIONAL SCIENCE CURRICULUM AND STATUTORY
CONTENT OF THE RELATIONSHIPS AND HEALTH EDUCATION.

PARENTS / CARERS ARE WELCOME TO DISCUSS HOW RSE WILL BE DELIVERED WITHIN THE SCHOOL EACH
YEAR WITH THEIR CLASS TEACHER AND/OR OTHER STAFF AS NECESSARY. ALL PARENTS / CARERS CAN BE
GIVEN TIME TO ASK QUESTIONS RELATING TO ITS CONTENT AND SHARE ANY WORRIES AND CONCERNS
THEY MAY HAVE.

THIS POLICY LINKS TO:

o SAFEGUARDING / CHILD PROTECTION. NORTH YORKSHIRE SAFEGUARDING CHILDREN BOARD
PROCEDURES AND GUIDANCE (WWW.SAFEGUARDINGCHILDREN.CO.UK)

o ANTI-BULLYING POLICY

o BEHAVIOUR POLICY

o E-SAFETY POLICY / ICT

o PHSE POLICY

¢ INCLUSION POLICY

o TEACHING AND LEARNING POLICY
o ASSESSMENT POLICY

o SEND POLICY

o EQUALITIES SCHEME

APPENDIX 1 —THE STATUTORY CONTENT OF RELATIONSHIPS EDUCATION THAT PARENTS /
CARERS CANNOT WITHDRAW THEIR CHILD FROM

BY THE END OF PRIMARY SCHOOL:



FAMILIES AND
PEOPLE WHO
CARE FOR ME

PUPILS SHOULD KNOW

* THAT FAMILIES ARE IMPORTANT FOR CHILDREN GROWING UP BECAUSE THEY CAN GIVE LOVE, SECURITY AND
STABILITY.

* THE CHARACTERISTICS OF HEALTHY FAMILY LIFE, COMMITMENT TO EACH OTHER, INCLUDING IN TIMES OF
DIFFICULTY, PROTECTION AND CARE FOR CHILDREN AND OTHER FAMILY MEMBERS, THE IMPORTANCE OF
SPENDING TIME TOGETHER AND SHARING EACH OTHER'S LIVES.

* THAT OTHERS’ FAMILIES, EITHER IN SCHOOL OR IN THE WIDER WORLD, SOMETIMES LOOK DIFFERENT FROM
THEIR FAMILY, BUT THAT THEY SHOULD RESPECT THOSE DIFFERENCES AND KNOW THAT OTHER CHILDREN'S
FAMILIES ARE ALSO CHARACTERISED BY LOVE AND CARE.

* THAT STABLE, CARING RELATIONSHIPS, WHICH MAY BE OF DIFFERENT TYPES, ARE AT THE HEART OF HAPPY
FAMILIES, AND ARE IMPORTANT FOR CHILDREN'S SECURITY AS THEY GROW UP.

* THAT MARRIAGE REPRESENTS A FORMAL AND LEGALLY RECOGNISED COMMITMENT OF TWO PEOPLE TO EACH
OTHER WHICH IS INTENDED TO BE LIFELONG.

* HOW TO RECOGNISE IF FAMILY RELATIONSHIPS ARE MAKING THEM FEEL UNHAPPY OR UNSAFE, AND HOW TO
SEEK HELP OR ADVICE FROM OTHERS IF NEEDED.

CARING
FRIENDSHIPS

PUPILS SHOULD KNOW

* HOW IMPORTANT FRIENDSHIPS ARE IN MAKING US FEEL HAPPY AND SECURE, AND HOW PEOPLE CHOOSE AND
MAKE FRIENDS.

* THE CHARACTERISTICS OF FRIENDSHIPS, INCLUDING MUTUAL RESPECT, TRUTHFULNESS, TRUSTWORTHINESS,
LOYALTY, KINDNESS, GENEROSITY, TRUST, SHARING INTERESTS AND EXPERIENCES AND SUPPORT WITH PROBLEMS
AND DIFFICULTIES.

* THAT HEALTHY FRIENDSHIPS ARE POSITIVE AND WELCOMING TOWARDS OTHERS, AND DO NOT MAKE OTHERS
FEEL LONELY OR EXCLUDED.

* THAT MOST FRIENDSHIPS HAVE UPS AND DOWNS, AND THAT THESE CAN OFTEN BE WORKED THROUGH SO THAT
THE FRIENDSHIP 1S REPAIRED OR EVEN STRENGTHENED, AND THAT RESORTING TO VIOLENCE 1S NEVER RIGHT.

* HOW TO RECOGNISE WHO TO TRUST AND WHO NOT TO TRUST, HOW TO JUDGE WHEN A FRIENDSHIP IS MAKING
THEM FEEL UNHAPPY OR UNCOMFORTABLE, MANAGING CONFLICT, HOW TO MANAGE THESE SITUATIONS AND
HOW TO SEEK HELP OR ADVICE FROM OTHERS, IF NEEDED.

RESPECTFUL
RELATIONSHIP
S

PUPILS SHOULD KNOW

» THE IMPORTANCE OF RESPECTING OTHERS, EVEN WHEN THEY ARE VERY DIFFERENT FROM THEM (FOR EXAMPLE,
PHYSICALLY, IN CHARACTER, PERSONALITY OR BACKGROUNDS), OR MAKE DIFFERENT CHOICES OR HAVE
DIFFERENT PREFERENCES OR BELIEFS.

* PRACTICAL STEPS THEY CAN TAKE IN A RANGE OF DIFFERENT CONTEXTS TO IMPROVE OR SUPPORT RESPECTFUL
RELATIONSHIPS.

* THE CONVENTIONS OF COURTESY AND MANNERS.
* THE IMPORTANCE OF SELF-RESPECT AND HOW THIS LINKS TO THEIR OWN HAPPINESS.

* THAT IN SCHOOL AND IN WIDER SOCIETY THEY CAN EXPECT TO BE TREATED WITH RESPECT BY OTHERS, AND
THAT IN TURN THEY SHOULD SHOW DUE RESPECT TO OTHERS, INCLUDING THOSE IN POSITIONS OF AUTHORITY.

* ABOUT DIFFERENT TYPES OF BULLYING (INCLUDING CYBERBULLYING), THE IMPACT OF BULLYING,
RESPONSIBILITIES OF BYSTANDERS (PRIMARILY REPORTING BULLYING TO AN ADULT) AND HOW TO GET HELP.

* WHAT A STEREOTYPE IS, AND HOW STEREOTYPES CAN BE UNFAIR, NEGATIVE OR DESTRUCTIVE.
* THE IMPORTANCE OF PERMISSION-SEEKING AND GIVING IN RELATIONSHIPS WITH FRIENDS, PEERS AND ADULTS

ONLINE
RELATIONSHIP
S

PUPILS SHOULD KNOW

* THAT PEOPLE SOMETIMES BEHAVE DIFFERENTLY ONLINE, INCLUDING BY PRETENDING TO BE SOMEONE THEY
ARE NOT.

* THAT THE SAME PRINCIPLES APPLY TO ONLINE RELATIONSHIPS AS TO FACE-TO-FACE RELATIONSHIPS,
INCLUDING THE IMPORTANCE OF RESPECT FOR OTHERS ONLINE INCLUDING WHEN WE ARE ANONYMOUS.




* THE RULES AND PRINCIPLES FOR KEEPING SAFE ONLINE, HOW TO RECOGNISE RISKS, HARMFUL CONTENT AND
CONTACT, AND HOW TO REPORT THEM.

* HOW TO CRITICALLY CONSIDER THEIR ONLINE FRIENDSHIPS AND SOURCES OF INFORMATION INCLUDING
AWARENESS OF THE RISKS ASSOCIATED WITH PEOPLE THEY HAVE NEVER MET.

* HOW INFORMATION AND DATA 1S SHARED AND USED ONLINE.

BEING SAFE

PUPILS SHOULD KNOW

* WHAT SORTS OF BOUNDARIES ARE APPROPRIATE IN FRIENDSHIPS WITH PEERS AND OTHERS (INCLUDING IN A
DIGITAL CONTEXT).

* ABOUT THE CONCEPT OF PRIVACY AND THE IMPLICATIONS OF IT FOR BOTH CHILDREN AND ADULTS; INCLUDING
THAT IT IS NOT ALWAYS RIGHT TO KEEP SECRETS IF THEY RELATE TO BEING SAFE.

* THAT EACH PERSON’S BODY BELONGS TO THEM, AND THE DIFFERENCES BETWEEN APPROPRIATE AND
INAPPROPRIATE OR UNSAFE PHYSICAL, AND OTHER, CONTACT.

* HOW TO RESPOND SAFELY AND APPROPRIATELY TO ADULTS THEY MAY ENCOUNTER (IN ALL CONTEXTS,
INCLUDING ONLINE) WHOM THEY DO NOT KNOW.

* HOW TO RECOGNISE AND REPORT FEELINGS OF BEING UNSAFE OR FEELING BAD ABOUT ANY ADULT.

* HOW TO ASK FOR ADVICE OR HELP FOR THEMSELVES OR OTHERS, AND TO KEEP TRYING UNTIL THEY ARE
HEARD.

* HOW TO REPORT CONCERNS OR ABUSE, AND THE VOCABULARY AND CONFIDENCE NEEDED TO DO SO.
* WHERE TO GET ADVICE E.G. FAMILY, SCHOOL AND/OR OTHER SOURCES.

APPENDIX 2 - THE STATUTORY CONTENT OF HEALTH EDUCATION THAT PARENTS / CARERS
CANNOT WITHDRAW THEIR CHILD FROM

BY THE END OF PRIMARY SCHOOL:




MENTAL
HEALTH AND
WELLBEING

PUPILS SHOULD KNOW

* THAT MENTAL WELLBEING IS A NORMAL PART OF DAILY LIFE, IN THE SAME WAY AS PHYSICAL HEALTH.

» THAT THERE IS A NORMAL RANGE OF EMOTIONS (E.G. HAPPINESS, SADNESS, ANGER, FEAR, SURPRISE,
NERVOUSNESS) AND SCALE OF EMOTIONS THAT ALL

HUMANS EXPERIENCE IN RELATION TO DIFFERENT EXPERIENCES AND SITUATIONS.

* HOW TO RECOGNISE AND TALK ABOUT THEIR EMOTIONS, INCLUDING HAVING A VARIED VOCABULARY OF
WORDS TO USE WHEN TALKING ABOUT THEIR OWN AND OTHERS’ FEELINGS.

» HOW TO JUDGE WHETHER WHAT THEY ARE FEELING AND HOW THEY ARE BEHAVING IS APPROPRIATE AND
PROPORTIONATE.

* THE BENEFITS OF PHYSICAL EXERCISE, TIME OUTDOORS, COMMUNITY PARTICIPATION, VOLUNTARY AND SERVICE-
BASED ACTIVITY ON MENTAL WELLBEING AND HAPPINESS.

* SIMPLE SELF-CARE TECHNIQUES, INCLUDING THE IMPORTANCE OF REST, TIME SPENT WITH FRIENDS AND FAMILY
AND THE BENEFITS OF HOBBIES AND INTERESTS.

+ ISOLATION AND LONELINESS CAN AFFECT CHILDREN AND THAT IT IS VERY IMPORTANT FOR CHILDREN TO
DISCUSS THEIR FEELINGS WITH AN ADULT AND SEEK SUPPORT.

» THAT BULLYING (INCLUDING CYBERBULLYING) HAS A NEGATIVE AND OFTEN LASTING IMPACT ON MENTAL
WELLBEING.

* WHERE AND HOW TO SEEK SUPPORT (INCLUDING RECOGNISING THE TRIGGERS FOR SEEKING SUPPORT),
INCLUDING WHOM IN SCHOOL THEY SHOULD SPEAK TO IF THEY ARE WORRIED ABOUT THEIR OWN OR SOMEONE
ELSE'S MENTAL WELLBEING OR ABILITY TO CONTROL THEIR EMOTIONS (INCLUDING 1SSUES ARISING ONLINE).

* IT IS COMMON FOR PEOPLE TO EXPERIENCE MENTAL ILL HEALTH. FOR MANY PEOPLE WHO DO, THE PROBLEMS
CAN BE RESOLVED IF THE RIGHT SUPPORT IS MADE AVAILABLE, ESPECIALLY IF ACCESSED EARLY ENOUGH

INTERNET
SAFETY AND
HARMS

PUPILS SHOULD KNOW

* THAT FOR MOST PEOPLE THE INTERNET 1S AN INTEGRAL PART OF LIFE AND HAS MANY BENEFITS.

» ABOUT THE BENEFITS OF RATIONING TIME SPENT ONLINE, THE RISKS OF EXCESSIVE TIME SPENT ON ELECTRONIC
DEVICES AND THE IMPACT OF POSITIVE AND NEGATIVE CONTENT ONLINE ON THEIR OWN AND OTHERS' MENTAL
AND PHYSICAL WELLBEING.

* HOW TO CONSIDER THE EFFECT OF THEIR ONLINE ACTIONS ON OTHERS AND KNOW HOW TO RECOGNISE AND
DISPLAY RESPECTFUL BEHAVIOUR ONLINE AND THE IMPORTANCE OF KEEPING PERSONAL INFORMATION PRIVATE.
* WHY SOCIAL MEDIA, SOME COMPUTER GAMES AND ONLINE GAMING, FOR EXAMPLE, ARE AGE RESTRICTED.

* THAT THE INTERNET CAN ALSO BE A NEGATIVE PLACE WHERE ONLINE ABUSE, TROLLING, BULLYING AND
HARASSMENT CAN TAKE PLACE, WHICH CAN HAVE A NEGATIVE IMPACT ON MENTAL HEALTH.

* HOW TO BE A DISCERNING CONSUMER OF INFORMATION ONLINE INCLUDING UNDERSTANDING THAT
INFORMATION, INCLUDING THAT FROM SEARCH ENGINES, 1S RANKED, SELECTED AND TARGETED.

* WHERE AND HOW TO REPORT CONCERNS AND GET SUPPORT WITH ISSUES ONLINE.

PHYSICAL
HEALTH AND
FITNESS

PUPILS SHOULD KNOW

* THE CHARACTERISTICS AND MENTAL AND PHYSICAL BENEFITS OF AN ACTIVE LIFESTYLE.

» THE IMPORTANCE OF BUILDING REGULAR EXERCISE INTO DAILY AND WEEKLY ROUTINES AND HOW TO ACHIEVE
THIS; FOR EXAMPLE WALKING OR CYCLING TO SCHOOL, A DAILY ACTIVE MILE OR OTHER FORMS OF REGULAR,




VIGOROUS EXERCISE.

 THE RISKS ASSOCIATED WITH AN INACTIVE LIFESTYLE (INCLUDING OBESITY).

* HOW AND WHEN TO SEEK SUPPORT INCLUDING WHICH ADULTS TO SPEAK TO IN SCHOOL IF THEY ARE WORRIED
ABOUT THEIR HEALTH.

HEALTHY
EATING

PUPILS SHOULD KNOW

* WHAT CONSTITUTES A HEALTHY DIET (INCLUDING UNDERSTANDING CALORIES AND OTHER NUTRITIONAL
CONTENT).

* THE PRINCIPLES OF PLANNING AND PREPARING A RANGE OF HEALTHY MEALS.

+ THE CHARACTERISTICS OF A POOR DIET AND RISKS ASSOCIATED WITH UNHEALTHY EATING (INCLUDING, FOR
EXAMPLE, OBESITY AND TOOTH DECAY) AND OTHER

BEHAVIOURS (E.G. THE IMPACT OF ALCOHOL ON DIET OR HEALTH).

DRUGS,
ALCOHOL
AND TOBACCO

PUPILS SHOULD KNOW
* THE FACTS ABOUT LEGAL AND ILLEGAL HARMFUL SUBSTANCES AND ASSOCIATED RISKS, INCLUDING SMOKING,
ALCOHOL USE AND DRUG-TAKING.

HEALTH AND
PREVENTION

PUPILS SHOULD KNOW

* HOW TO RECOGNISE EARLY SIGNS OF PHYSICAL ILLNESS, SUCH AS WEIGHT LOSS, OR UNEXPLAINED CHANGES TO
THE BODY.

* ABOUT SAFE AND UNSAFE EXPOSURE TO THE SUN, AND HOW TO REDUCE THE RISK OF SUN DAMAGE, INCLUDING
SKIN CANCER.

* THE IMPORTANCE OF SUFFICIENT GOOD QUALITY SLEEP FOR GOOD HEALTH AND THAT A LACK OF SLEEP CAN
AFFECT WEIGHT, MOOD AND ABILITY TO LEARN.

* ABOUT DENTAL HEALTH AND THE BENEFITS OF GOOD ORAL HYGIENE AND DENTAL FLOSSING, INCLUDING
REGULAR CHECK-UPS AT THE DENTIST.

* ABOUT PERSONAL HYGIENE AND GERMS INCLUDING BACTERIA, VIRUSES, HOW THEY ARE SPREAD AND TREATED,
AND THE IMPORTANCE OF HANDWASHING.

* THE FACTS AND SCIENCE RELATING TO ALLERGIES, IMMUNISATION AND VACCINATION.

BASIC FIRST
AID

PUPILS SHOULD KNOW:
* HOW TO MAKE A CLEAR AND EFFICIENT CALL TO EMERGENCY SERVICES IF NECESSARY.
» CONCEPTS OF BASIC FIRST-AID, FOR EXAMPLE DEALING WITH COMMON INJURIES, INCLUDING HEAD INJURIES.

CHANGING
ADOLESCENT
BODY

PUPILS SHOULD KNOW:

» KEY FACTS ABOUT PUBERTY AND THE CHANGING ADOLESCENT BODY, PARTICULARLY FROM AGE 9 THROUGH
TO AGE 11, INCLUDING PHYSICAL AND EMOTIONAL CHANGES.

» ABOUT MENSTRUAL WELLBEING INCLUDING THE KEY FACTS ABOUT THE MENSTRUAL CYCLE

APPENDIX 3 - THE CONTENT OF SEX EDUCATION THAT PARENTS / CARERS CAN WITHDRAW
THEIR CHILD FROM.




SEX EDUCATION AT CLIFFE PRIMARY SCHOOL 1S DEFINED AS, ‘THE ACT OF SEX TO CONCEIVE A BABY'. IT
1S NOT ABOUT THE PROMOTION OF SEXUAL ORIENTATION OR SEXUAL ACTIVITY. THIS INFORMATION
WILL BE SHARED WITH YEAR 6 PUPILS ONLY AND FALLS OUTSIDE THOSE ASPECTS COVERED IN THE
NATIONAL SCIENCE CURRICULUM AND STATUTORY CONTENT OF THE RELATIONSHIPS AND HEALTH
EDUCATION. DETAILS OF HOW SEX EDUCATION IS TAUGHT CAN BE FOUND IN THE IMPLEMENTATION
SECTION OF THIS POLICY.

AT CLIFFE VC PRIMARY SCHOOL WE BELIEVE THE TIMING AND CONTENT OF THE ‘SEX EDUCATION’ GIVEN
TO OUR YEAR 6 PUPILS IS ENTIRELY APPROPRIATE AND IMPORTANT TO THEIR EMOTIONAL / PERSONAL
DEVELOPMENT AT THIS TIME. STAFF ADMINISTERING THE LESSONS ARE APPROPRIATELY TRAINED TO DO

SO AND ALL RESOURCES TO BE USED WILL BE SHARED WITH FAMILIES PRIOR TO THE LESSON.

APPENDIX 4 —CLIFFE PRIMARY SCHOOL LEARNING FOR LIFE LONG TERM PLAN

Autumn: Relationships Spring: Living in the wider world Summer: Health and Wellbeing
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